The Etiology (!) of Childhood Trauma
By George M. Prince
An infant comes equipped with three sensitive survival mechanisms: fear/pain, anxiety
and sensations of joy; She feels fear or pain when there is a specific event or cause she
can focus on, like fear of falling off the stairs, or the pain of hunger. She feels joy when
she makes connections to increase her growth and understanding; She feels anxiety in
her first six months when she feels the threat of abandonment (Mom goes away for
longer than baby feels is safe for her) and when she catches anxiety from an anxious
mother and when confronted by inexplicable "strangeness" like the clap of thunder.
"The tension called anxiety, in early experience, is differentiated from all other
eductions in euphoria by the absence of anything specific, and consequently there is in
the infant no capacity for action toward the relief of anxiety...anxiety is not
manageable." (Sullivan)
Anxiety arouses uncanny emotion like awe, dread, horror, or loathing. "I believe it is
fairly safe to say that anybody and everybody devotes much of his/her lifetime, a great
deal if his/her energy...and a good part of his effort in dealing with others, to avoiding
more anxiety than he already has and, if possible, to getting rid of this anxiety."
(Sullivan)
The Physiology of Anxiety
"...we have two minds, one that thinks and one that feels; There is a steady gradient in
the ratio of rational-to-emotional control over the mind; the more intense the feeling,
the more dominant the emotional mind becomes--and the more ineffectual the
rational." (Goleman)
"Over millions of years of evolution, the brain has grown from the bottom up, with its
higher centers developing as elaborations of lower, more ancient parts." (Goleman)
"When we are in the grip of craving or fury, head-over-heels in love, or recoiling in
dread, it is the limbic system that has us in its grip."
(Ibid.)
"The neocortex is the seat of thought; it contains the centers that put together and
comprehend what the senses perceive; It adds to a feeling what we think about it."
(Ibid.)
"But those higher centers do not govern all of emotional life; in crucial matters of the
heart--and most especially in emotional emergencies—they can be said to defer to the
limbic system." "This gives the emotional centers immense power to influence the
functioning of the rest of the brain—including the centers for thought." (Ibid.)
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The Anatomy of Emotional Hijacking
"The hijacking occurs in an instant, triggering this reaction crucial moments before the
neocortex, the thinking brain, has had a chance to glimpse fully what is happening, let
alone decide if it is a good idea." (Ibid.)
The Seat of All Passion
"The hippocampus and the amygdala were the two key parts of the primitive "nose
brain" that, in evolution, gave rise to the cortex and then the neocortex...these limbic
structures do most of the brain’s learning and remembering." (Ibid.)
The amygdala is the specialist for emotional matters; It acts as the storehouse of
emotional memory, and thus of significance itself. INCOMING SIGNALS FROM THE
SENSES LET THE AMYGDALA SCAN EVERY EVENT FOR THREAT; This puts the
amygdala at a powerful post in mental life...a sentinel challenging every situation, every
perception, with but one kind of question in mind, the most primitive: is this a threat? If
the answer is yes, the amygdala reacts instantaneously, like a neural tripwire,
telegraphing a message of crisis to all parts of the brain. Its extensive web of neural
connections allows it, during an emotional emergency, to capture and drive much of the
rest of the brain—including the rational mind. (After Goleman)
The Learning Process
What happens to us are EVENTS. They have no meaning until we convert each one into
a story. Then it becomes an EXPERIENCE containing information we can use to help us
live our lives intentionally. Experience is the internal component of an event. (Sullivan)
In the event of feeling abandoned, the infant is not yet able to tell herself a coherent
story about it. It gets recorded as overwhelming dread of ceasing to exist; of
annihilation, becoming meaningless. The feeling of anxiety will always have an
unconscious underlayment of dread of death.
Danger versus Anxiety
There are two kinds of emotional emergency: physical danger and threat to
meaningfulness. The amygdala does not differentiate. It signals an emergency in
EITHER case and triggers a shot of adrenaline and other arousal chemicals to prepare
for fight, freeze or flight. If the threat is physical the energy can be discharged in
physical defense or offense. When the threat is emotional we cannot manage that
energy with physical action and it becomes, to some extent, internalized as resentment,
rebellion or anger against self or substitute persons. (Miller)
Infants and children and Post Traumatic Stress Disorder. PTSD is not only an emotional
response to troubling events, it is the expression of a persistent disregulation of body
and brain chemistry.
It is normally a description of extreme abuse like rape, assault, or combat. It does not
matter if it was the incessant terror of combat, torture or repeated abuse in
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childhood,....all uncontrollable stress can have the same biological impact. (Katy Butler-Researching PTSD) I believe that the special situation of children--of helplessness and
dependence-- makes them vulnerable far more than we adults can comprehend. Every
adult action that coerces, shows disregard for the infant and Child’s feeling of
meaningfulness is identified by the amygdala as a threat and triggers anxiety and
reactivity. Such an event is converted by the child into a story which contains a
perturbation--a little knot of energy that upsets the sense of the story with a shot of
adrenaline and other chemicals that fragment and confuse the story and interfere with
meaning and understanding. Every time this type of event happens it is experienced by
the child as a discount--an action that demeans her. It leads toward low self-regard.
The more times this low level kind of "insult is repeated, the more sensitive the
"tripwire" reaction becomes, and the less willing the child is to risk making connections
to learn, to invent, or to understand because it is anxiety laden.
("In infants who are separated from their mothers, changes have been observed in
hypothalmic serotonin, adrenal gland catecholamine synthesizing enzymes, plasma
cortisol, heart rate, body temperature, and sleep. These changes are not transient or
mild, and their persistence suggests
that long-term neurobiological alterations underlie the psychological effects..."
(van der Kolk P.43)
Divorce From Self
In the only scientific research into marital relationships, John Gottman discovered that a
marriage, to be successful, depends upon the ratio of discounts to validations. When
there is more than ONE discount to every FIVE validations, the marriage will be
unstable. Using different words, when the field of a relationship has more than one
discount per five validations, the people are involved in a toxic relationship, one that
will bring out the worst in them. Any action or event that contains disrespect will be
interpreted into a story that demeans and triggers
anxiety.
I believe that this ratio applies to my dealings with myself. If my actions toward myself
are punishing more than once to every five approvals, I will be depressed or otherwise
unhappy with myself and will be handicapped in my competence. In a sense, I have an
unfriendly, non-supportive relationship with myself. We tend to be brought up to avoid
self-appreciation.
Relationships PERSIST
The work of the Stone Center at Wellesley has led to the belief that the relationship
between two people is like a third entity. It lasts and it keeps track of all the inputs--the
messages sent by both parties. I speculate that the one to five ratio holds. Field theory
holds that the positive or negative valence of the field determines whether one will
bring out her best or something less.
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The Family Field and Trauma
In my limited observation of families, the ratio of one discount to five validations is
almost never maintained. All the correcting, punishing and complaining with relatively
rare validations means that the field is bringing out something less than the best in all
hands. Given the extreme sensitivity of children to discounts, even the most fortunate
of us has a mild case of PTSD.
What this suggests is that in addition to rethinking the way we deal with setting limits
and teaching our children, we need to invent many, many large and small rituals that
demonstrate love and appreciation to offset the unwitting discounting. We need to
focus on the LEARNING CURVE, not on instant correctness. [Marilyn Yas, the teacher
who uses Mind-Free, NEVER says "no". She asks, "How did you get there? What was
your thinking process?" Appreciates that, "That is a good guess", "How can you do
more guessing to find the correct answer?" I am not sure how she manages this all the
time, but she seems to. I am impressed because when I think of how I managed with
my children I would have been lost without "NO"]
The creating/learning process
1. Perceiving--becoming aware/observing
2. More or less confusion and uncertainty
3. Trial connecting of the new to something known
4. Tentative connecting to form a new idea or understanding.
5. Testing to see if this new idea matches reality
6. Repeat 2 through 5 until it works.
Connecting to Create a New Idea
Sally needed a better place to study for exams. Her roommates distracted her and she
did not want to go to the library. She needed a new way to think about it so she went
on an excursion. The image of mushroom popped up in her mind. She pretended she
was inside a mushroom. It was cool and damp, as though in a cave. The wall were
nubbly and moist. There was a faint pulse as though the mushroom was breathing--it
was a little like a heartbeat...
Sally thought, "Heartbeat...it would be comforting, as though I am in a womb. It would
block our other distracting noise. That is what I will do. I will record my heartbeat and
then play it back into earphones. Wherever I am will be a place to study."
Connecting to create meaning and understanding
Grandson, six year old Max, is with me on a boat. He is pumping water, invisible
beneath the floor-boards, out of the bilge. It is his first time. The pump sucks air. I say,
"What does that mean?" Max says, "It means I have pumped out all the water." "How
do you know that?" I ask. "From sucking a soda with a straw."
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Connecting to form a new idea or understanding causes a shot of endorphin—a feeling
of joy. It is nature’s way of keeping us learning so that we will be more likely to survive.
When a child’s anxiety trigger is sensitized by trauma, she is reluctant to accept
confusion and trial connecting on the way to learning. She will forego the joy in order to
avoid the anxiety.
With this awareness I wish I were starting over with my kids.
Now I know they need boundaries and some discipline, and I also know they need five
times as many appreciations and loving reassurances as negative inputs.
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How a Child Operates
(A speculation by George M. Prince @80)
Organisms organize, and what a human organism organizes is meaning. He or she does
this by making connections to form ideas. (Kegan. p.13) An idea or thought is a mental
picture of something not actually present, and thinking is a succession of such pictures.
(Dewey. p.5)
A child learns to make connections and create ideas through experiment. These are
physical experiments in the beginning making connections between those wiggling
fingers and the tensing of muscles in the arm and hand. Learning to crawl and walk are
accomplished through an almost endless series of experiments, each leading to an
approximation and a modification so that the child gets successively closer to the move
he intends. As we watch a child stagger upright and collapse, we do not say, "No, No,
that is wrong, do not fall down. Correct standing up is staying on your feet." We do not
say that because we know the child is trial and erroring connecting to what helps stay
up and what does not. When a child is trial connecting to make meaning out of
something new, we seem to lose our understanding. A child sees her first horse.
"Daddy, there is a big cat!" "No, Sally, that is a horse." We are so committed to correct
answers that we punish the process the trial connection thinking process that is
essential in making meaning.
Connection Making
This is the heart of making meaning. To learn to understand is to grasp meaning
(Dewey. p. 132) and it depends upon the capacity and willingness of the learner to risk
trial connecting that may be "mistaken".
Everything the parent or teacher does and the way s/he does it creates a field that
either encourages the child to make connections or discourages connection
making.(Dewey. p. 59)
The other action that is most damaging to training the mind is parents and teachersÆ
dominating belief that "getting it&nbsp; right" is the most important concern.(Dewey.p
65)ùthat goals are everything. To help a child develop his or her thinking power we
need to understand what is going on with a child.
We need to know about anxiety and it’s central role in learning.
Anxiety
"...the role of anxiety in interpersonal relations is so profoundly important that its
differentiation from all other tensions is vital." (Sullivan. p. 49)
"...anxiety arouses
uncanny
emotion" (Sullivan. p.9) It is akin to
awe...dread...horror...loathing. Unlike the pain of hunger or a blow, there seems to be
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no source, it is manageable only with careful attention and knowledge of its underlying
meaning.
Neurophysiology
Anxiety originates in an organ of the brain. The amygdala acts as the storehouse of
emotional memory and thus of significance itself. The signals from all the senses are
received by the thalmus which routes them to the amygdala which scans for crisis. The
neocortexùthe reasoning/thinking part of the brainù receives the information split
seconds later.&nbsp; If the amygdala detects danger, it flashes an emergency signal to
all parts of the brain to mobilize. This signal is sent before the neocortex has had a
chance to analyze the situation to determine the reality of the danger.
(Goleman. p.15 & shy; 17)
History
An infant first experiences anxiety at about six months when s/he senses that he has
been abandoned by Mother, or that Mother is gripped by anxiety, or when the infant is
confronted with a stranger. (Kagan.p 43. ) The emotion remembered by the amygdala
is an unspecific fear of ceasing to exist-failing to survive the feeling we call anxiety.
Because the amygdala is approximate rather than precise, this dread feeling will later
be triggered whenever any event resonates with that emotional memory of
abandonment-any event that even remotely conveys "you are unimportant", or that
demeans him, discounts him; suggests that he does not matter, that he is meaningless.
It appears that all punishment, criticism, even disapproval, triggers this anxiety to some
degree and arouses the impulse to react defensively. Some people with a solid sense of
self are able to handle this with less damage than others less fortunate, but it impacts
all.
Further, concern with anxiety is a continuing preoccupation for most people throughout
life. (Sullivan. p.11, 26) In marriage, it has been scientifically established that there
must be five times as many positive moments as negative if the marriage is to remain
stable.(Gottman. p 29)
Certainly the same proportions apply to children. Unfortunately, bringing up a child is
far too often "correcting".
Anxiety and Learning
Anxiety interferes with any activity that is going on. A child quickly learns to stop
whatever she is doing that triggers anxiety. When a child is discounted, demeaned, she
is emotionally "hijacked" and will have the impulse to stop making connections and
fight, freeze, or flee.
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In most situations she must transform this impulse into compliance with the adult’s
order, but it leaves a residue of anger and rebellion that interferes with connecting.
The relaxation of the tension of anxiety brings the experience of interpersonal security.
In this state the child is free to make the connections of learning.
Relationship, Field and Learning
A relationship is formed of all the messages that pass between two people. These
messages create a field that, like a magnetic field, exerts a force on the parties.
Relationships persist over time and affect interpersonal security. When some of the
messages sent by a parent or teacher are disrespectful and demeaning, they trigger
anxiety in the child and it has a continuing effect on the relationship. A single discount
has more force than five validating, appreciative actions.
When there are discounts in the field, everyone tends to become defensive, antagonism
increases, and trial connecting slows. When the field is unfailingly respectful, the child
feels safe and can self ?; soothe her "normal" anxiety about making trial connections.
Expectations- Pygmalion in the Classroom, how expectations influence the
field and become self-fulfilling
Emotional Intelligence
Emotional intelligence is the ability to manage one’s transmissions to another without
demeaning or diminishing the other while maintaining one’s integrity. An emotionally
intelligent person knows how to create relationship fields that advance interpersonal
security, reduce defensive perversity and invite collaboration and synergy. S/he also
knows how to handle destructive inputs to damage control.
To a large extent, how one manages relationships determines the quality of his or her
life.
To determine whether a transmission is emotionally intelligent, answer the following
two questions: does this help me to be and feel meaningful?
Will this transmission help xxxxx be and feel meaningful?&nbsp; If the
answer to either question is no, the transmission is EQ negative and it
will damage the relationship.
<p>Emotional Intelligence and Self
<p>To operate at our best, each of us needs inner&nbsp; personal security
ùan
internal field that unfailingly supports us.&nbsp; This requires that we
learn to deal with ourselves&nbsp; with emotional intelligence to nurture
learning and growth. Our internal field tends to break down when we do
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not live up to expectations or make a mistake.&nbsp; A mistake is an even
t
and when we convert it into informationùtell its storyùif we begin by
discounting
and demeaning ourselves, it triggers the inevitable anxiety and we greatl
y
reduce the possibility of connection making and learning.
<p>It is emotionally intelligent and a far better learning experience if
we are mindful of the learning curve and tell the story of our mistake
without punishment and with a beginning, middle, and conclusionùcreatin
g
well&shy;organized information to guide us to a new level on the curve.
Only in a positive field does our full potential come into being.
<br>&nbsp;
<br>Learning from Events
<p>There is a widespread belief in the saying, "We learn from experience"
as though the experience is the teacher.&nbsp; When we analyze how we lea
rn
from what happens to us, it is clear that the teacher is "us"!&nbsp; What
happens is an event.&nbsp; It is neutral and meaningless until we process
it into an a story. We connect it to other experiences; determine the sig
nificance
of it and flesh it out with feelings and reflection so that it becomes&nb
sp;
an experience organized into information we can use in the future. Its
information is most useful if our story has a beginning, middle and ends
with a conclusionùa therefore.
<p>It always begins with telling the story to myself.&nbsp; This is a mon
ologue.&nbsp;
It can be enriched by then telling it to another person.
<p>Skill with language is important, for language is the way we transform
events, and to capture meaning one needs words.&nbsp; "Language is the
transformation of experience, and at the same time it transforms what we
can experience." (Goolishian) "We could not experience love as we do if
we had not learned to talk of love.." (La Rochefoucauld, quoted by Goolis
hian).
<p>Vocabulary and storytelling are critical assets in growth.
<p>DialoguingùGetting the Most Out of Our Stories
<p>The purpose of most exchanges, when there is no hostility, is to make
connections to create new meaning, and to forge a mutually beneficial rel
ationship.&nbsp;
Such a relationship has definite characteristics: "A" truly listens to
"B" and makes connections to his own information.&nbsp; When "A" responds
,
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he opens with an acknowledgment of "B"s message.&nbsp; His reply will hav
e
some connections to what "B" has spoken of, and it will contain no refuta
tion
or disagreement.&nbsp; When his view is different from "B"s, he does not
hesitate to voice itùnot as a refutation, rather as a different view.
<p>"B" responds in the same way.&nbsp; The result is a non&shy;defensive
field. One exchange builds upon the preceding without opposition which
invites the development of new connections and new meaning.
<p>When the urge to persuade, teach or control takes over, the mutuality
tends to disappear and the field is transformed to invite distancing and
defense;&nbsp; the exchanges are likely to become sequential monologues.
<p>Autonomy and Responsibility
<p>The ultimate expression of respect is to help the child be in charge
of him or her self. It is critical for each to learn all&nbsp; the strate
gies
that lead to defensiveness, opposition and antagonism (emotionally stupid
transmissions such as contempt and blaming) and to learn the processes
that allow the same sort of information to be put in a way that invites
collaboration and synergy (Emotionally intelligent Itemized Response and
Self&shy;Focus).
<p>Whenever a problem arises, whether it is behavior or learning, it is
an opportunity for the problem owners to go into a creative idea&shy;gett
ing
mode and develop options to solve it.
<p>In addition it is important for the chidren to operate in small groups
where they can experiment with the various ways of managing the field.
Most of their lives will be lived in such groups.
<p>The goal is to have each child experience that the field of the group
is the sum of their transmissions and learn to discriminate emotionally
intelligent from emotionally stupid; to realize that it is within her or
his capacity to manage&nbsp; her own transmissions to impact the field.&n
bsp;
They are not powerless.
<p>Creative Field
<p>Everyone needs to know the language of harmonyùthe emotionally intel
ligent
way of managing transmissions. Each child learns to use the Think Tank
flow chart and gets to know the roles of Facilitator, client, and partici
pant.
This is a structure that gives practice in managing for a positive field.
<p>Regular PracticeùEQ Groups
<p>In the everyday give and take between people there tends to be a level
of&nbsp; unwitting demeaning that causes a negative field. It requires

Copyright

2002 George M. Prince. All Rights reserved.

10

considerable energy to maintain our EQ gold standard. We need regular rei
nforcement
and to provide this it is useful to&nbsp; have "EQ groups".&nbsp; These
are small (eight people) groups that meet regularly to self&shy;reflect.
Through&nbsp; experience exchange, problem solving, and and attention to
EQ skills, we learn to manage our mental processes and refresh our commit
ment
to positive fields.
<p>At the same time, because interpersonal security is high and defensive
ness
low, innovation is fostered by the new connections made possible in these
exchanges. There is a great deal of building and discovery. Members are
helped to be in touch with their own meaningfulness.&nbsp; Positive attit
udes
are generated.
<p>Change Agents
<p>Ideally everyone is a member of an EQ group.&nbsp; Through membership
everyone is exposed to the gold standard and becomes "field conscious",
aware of the destructiveness of actions that demean. Organizational chang
e,
even in large systems, can be created by these small groups.(Wheatley.
p 96)
<p>Imagining the FutureùVisioning
<p>A vision is an imagined narrative of what I want the future to be.&nbs
p;
A vision has a powerful impact on outcome, if I own&nbsp; the vision. In
situations where there is a problem and an action is required, imagining
(visioning) how I want to feel&nbsp; afterwards can have a strong influen
ce
on getting there. It can be a useful tool in managing my part of a field.
&nbsp;
We need to be explicit about it.
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<p><font color="#BF4150">We originated the Itemized Response in about 1
970
as a way to evaluate an idea without discount (disrespect), but this guy
makes a wonderful scholarly argument for it.</font>
<p>&nbsp;Embracing ContrariesùExplorations in Learning and&nbsp;&nbsp;
Teaching, by Peter Elbow, Oxford University Press, New&nbsp; York, 1986
<p>Pg. 255 "I will argue that we can improve our understanding of careful
thinking or reasoned inquiry...if we see it as involving two central ingr
edients:&nbsp;
what I am calling methodological doubt and methodological belief.&nbsp;
The fact that good thinking involves two mental processes that conflict
with each other helps explain why the activity is complex and rare."
<p>Pg. 256 "...only negative claims can be certain. (we canÆt be certai
n
all swans are white no matter how many we see)."
<p>Pg. 257 Descartes: "...certainty is possible if we are willing systema
tically
to doubt everything."
<p>"...certainty is rarely if ever possible and that we increase the like
lihood
of getting things wrong if we succumb to the hunger for it."
<p>&nbsp;"...how to decide which knowledge is most trustworthy."
<br>&nbsp;"...the mental processes that are most likely to lead&nbsp; to
trustworthy knowledge."
<p>&nbsp;"...methodological doubt is only half of what we need."
<p>&nbsp;"...thinking is not trustworthy unless it also includes methodol
ogical
belief."&nbsp; Believe&nbsp; everything to find virtues or strengths we
might otherwise miss."
<p>Pg. 260 "By enforcing methodological belief... see people reach some
agreement...see things they couldnÆt see before, experience interpretat
ions
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that donÆt fit previous convictions."
<p>&nbsp; "By methodological belief, then, I mean the disciplined procedu
res
of not just listening but actually trying to believe any view or hypothes
is
that a participant seriously want to advance."
<p>Pg. 261 "...we must not ask, "What are your arguments for such a silly
view as that?"&nbsp; but rather, "What do you see when you see [it] that
way?&nbsp; Give me the vision in your head.&nbsp; You are having an exper
ience
I donÆt have: help me have it."
<p>&nbsp;"...we are not trying to construct or defend an argument but rat
her
to transmit an experience, enlarge a vision.&nbsp; The focus is not on
propositions and validity of inference but on experiences or ways of seei
ng."
<p>Pg. 262 "Says Augustine: I believe in order that I may understand."
<p>&nbsp;"Experiences...indicate that people understand sentences they
believe more quickly than sentences they doubt."
<p>Pg. 263 Doubtersù"There is an inevitably combative or adversarial el
ement
here."
<p>&nbsp;"Methodological doubt represents the human struggle to free ours
elves
from parochial closed&shy;mindedness, but it doesnÆt go far enough.&nbs
p;
Methodological belief comes to the rescue at this point by forcing us gen
uinely
to enter into unfamiliar or threatening ideas instead of just arguing aga
inst
them without experiencing them or feeling their force.&nbsp; It thus carr
ies
us further&nbsp; in our developmental journey away from mere credulity."
<p>Pg. 268 "We can seldom see clearly a position or point of view we inha
bit
till we inhabit one that is genuinely differentùnot just a denial."
<br>&nbsp;"...we cannot harness&nbsp;&nbsp; that power dependable until
we learn to deploy doubting and believing consciously and by the rulesù
not
just when they come naturally."
<p>&nbsp;"A method doesnÆt tell us how to make final decisions, it only
tells what preparatory activities or processes to go through...Æ
<p>Pg 269 "...by insisting that methods are gamesùallay some fear about
systematic belief...you wonÆt bind yourself to anything.&nbsp; You get
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to make your real&nbsp; decision afterward..."
<p>Pg.270 "The idea of trying to doubt&nbsp; no longer gives offense.&nbs
p;
The idea of trying to believe&nbsp; still offends.&nbsp; We feel more hel
pless
about believing than doubting."
<p>Trial connecting requires a believing posture
<p>Empathyùone of the essential skills for making meaningùdepends upo
n
the ability to systematically believe.
<p><b>All about visioning</b>
<br><b></b>&nbsp;<b></b>
<p><b>&nbsp;&nbsp;&nbsp;&nbsp;</b>&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&
nb
sp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbs
p;&nbsp;
Vision/future pull
<p>We are struggling to get clear about the concepts of being and becomin
g
and their relationship to visioning and future pull.&nbsp; Our vision is
to have a guided experience, like Excursion or Force Fitthat would bring
a student, step by step, to having a vision about something.&nbsp; It req
uires
not only
<br>imagining an ideal outcome, but also experiencing&nbsp; the excellent
feelings and positive self-evaluative thoughts one will have when the suc
cess
has happened.
<p>Each of us has about a billion different ways of being, reacting, inte
racting,
and living. These "procedures" are stored in my subconscious mind as opti
ons.&nbsp;
Problem is that often I make split-second decisions on how to handle a
given happening.&nbsp; I do not take time nor do I consciously remember
to consider all of my possible options and their consequences.&nbsp; I
often act on impulse.
<p>When I have a complete vision of how I want the outcome to make me fee
l,
my subconscious mind uses that information as a guide in helping me selec
t
how I want to act to increase the probability of making real that outcome
.&nbsp;
It changes my choices of the minute particulars of my behaviorùthe nitt
y
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gritty of my becoming.
<p>An example
<p>Let's say that I want to help teachers become coaches to their student
s.&nbsp;
First I help them connect to the learning/creativity process (perceiving,
confusion, trial and error connecting, etc.).&nbsp; Then help them see
the effect of disrespect and punishment on the kid's being and becoming
all they
<br>can be.
<p>Say this experience is effective. Suddenly one of the teachers has thi
s
flash of understanding and belief&nbsp; and changes her mind from traditi
onal
punishment and rewards to total appreciation with constant respect for
the child's process of becoming and no punishment.&nbsp; This shift is
the first
<br>stage of the quantum leap that can lead to lasting change.&nbsp; She
still does not have any idea of how to implement this change and in fact
is feeling confused and uncertain.&nbsp; The thought is so different from
her accustomed, "tried and true"&nbsp;&nbsp; approach.
<p>I reassure her that this is the way to feel at this point.&nbsp; Of
course she is uncertain and confused. Don't worry about that, concentrate
on how wonderful it will be when she gradually invents ways and means.
I somehow guide her in feeling and thinking her way into that future way
of being.
<p>When successful it alters her becoming and her way of being.&nbsp; The
instant choices of the way she responds will be moving her in ;the direct
ion
of her vision and that is the next step in her quantum leap from traditio
nal
to respectful teaching (to coaching rather than bossing!). She is
<br>simultaneously being&nbsp; her vision and becoming&nbsp; her vision.
<p>We don't know how to do this yet, and if we all vision it as above,
we will invent something that will make our coaching course a quantum lea
p
over anything we have do<b>ne.</b>
<br><b></b>&nbsp;<b></b>
<p>Vision as a means to quantum Change<b></b>
<p>Something like:
<p>"I would like to introduce you to the next x days by asking you to cre
ate
a vision---you will see that we consider goal/vision an important part
of accomplishment.
<p>"Right now, I want to guide you toward an ambitious vision of what you
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are going to accomplish.&nbsp; Try not to be concerned with how or why.
<p>"Please close your eyes and imagine this is next Friday at 6:00 PM.
You have become skillful in creating an inner field that is totally suppo
rtive
of you.&nbsp; In addition, you have become skillful in deliberately creat
ing
a
<br>field that brings out the very best in a co-worker, your child, your
wife or a friend. You are confident that you can depend on your skills
even in difficult circumstances.
<p>"Imagine and accept that you can do this.&nbsp; Now, focus on how it
feels to be able to do this.&nbsp; Think of two words that capture the
way you feel about yourself. Remember those two words. Write them down
<p>"Now, consider yourself thoughtfully and think of two words that captu
re
what you think of yourself. Write them down.
<p>"Now, I want you to select a symbol of this new youùsomething in you
r
pocket or purse that will represent this changed person you have become.&
nbsp;
Whenever you see or feel this symbol it will bring to mind those words
that describe what you think of and feel about the new you.
<p>"In the next x days we are going to be working together to make visibl
e
all the factors you need to be able to develop these capacities.&nbsp;
Stay in touch with your vision of yourselfùuse your symbol oftenù and
you
will invent your own way of getting there."
<p>And perhaps give out something about George Land and Beth JarmanÆs
<br>Creativity, connectedness and future pull (self-fulfilling prophecy).
<p>&nbsp;<b></b>
<p><b>&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;
&
nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;
The Quantum worldview</b>
<p>In quantum physics the behavior of sub-atomic matter is governed by
three established facts:
<p>&nbsp; 1. A bit of matter exists as a particle
<p>&nbsp; 2. At the same time it exists as a wave
<p>&nbsp; 3. Whether it manifests as a particle or wave is determined
<br>&nbsp;&nbsp; by invisible fields
<p>Everything is in a constant state of change
<p>&nbsp;oThe implication is that a person is in two different states:&nb
sp;&nbsp;&nbsp;
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being and becoming
<p>&nbsp;oUnderstanding the three cornerstones of reality will help
<br>&nbsp;&nbsp; us apply them to our own development (our "becoming")
<p>&nbsp;&nbsp; The three cornerstones of reality
<p>&nbsp;1.&nbsp; What are the dynamics of changeùhow does change&nbsp;
&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;
happen?
<p>&nbsp;2. Relationship among thingsùhow are the individual&nbsp;&nbsp
;&nbsp;&nbsp;
parts of a changing, growing system connected with
<br>&nbsp; one another?
<p>&nbsp;3. Forces driving changeùwhat impels change to&nbsp;&nbsp;&nbs
p;&nbsp;&nbsp;
happen?
<p>The orthodox and traditional view of the cornerstones of reality
<p>&nbsp;1. Change is a step-by-step incremental process.&nbsp; The
<br>&nbsp; world works in logical and rational ways.
<p>&nbsp;2. Material objects (including you and me) exist as&nbsp;&nbsp;&
nbsp;&nbsp;
independent entities.
<p>&nbsp;3. The force driving change is the past; events are&nbsp;&nbsp;&
nbsp;&nbsp;
driven by and are the result of past causes.
<br>The new worldview informed by quantum physics
<p>1. Change
<p>&nbsp;Comes about through new connections that are not necessarily pre
dictable.&nbsp;
New connections create new forms that are not simply extensions of the
past; nor are they necessarily incremental.&nbsp; Quantum leaps are commo
n.
<p>&nbsp;The nature of change is governed by the fieldùthe visible and
invisible forces acting on the person from within and outside
<br>&nbsp;[the internal field is made up of beliefs, attitudes, thoughts,
assumptions, prejudices, dreams, visions/wishes, imagination]
<p>&nbsp;This internal field has a large influence on how much of our pot
ential
we will realize.&nbsp; It makes up half of our reality.
<p>2. Relationshipsùhow are things connected
<p>&nbsp;Everything and each of us are part of a fieldùan ever-changing
field that, depending on its valence, positive or negative, has an impact
upon our being and becoming.
<p>3. What impels change to happen
<p>&nbsp;The most powerful forces driving change come from the future.&nb
sp;
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Each of us exists simultaneously in two forms: being and becomingùlike
sub-atomic matter has the potential to manifest as either a particle or
a wave, we, at any moment are&nbsp; becoming and also being.
<p>&nbsp;Becoming is powered by natureÆs focus on growing; in us it is
an instinctually rooted life forceùdifferentiation which propels each o
f
us toward autonomy and togethernessùtoward wholeness and deep connected
ness.
<p>Field
<p>&nbsp;The governing factor in both being and becoming is field, intern
al
and external.
<br>&nbsp;
<br>&nbsp;
<p>Internal Field
<p>&nbsp;Our beliefs, attitudes, assumptions, expectations, prejudices,
dreams, wishes, visions, self-awareness are our internal representations
of being and becoming.&nbsp; They are our particle and our wave and they
govern our choices.
<p>&nbsp;At the same time, our internal field radiates out from us in vis
ible
and invisible transmission which impact the field of those we come in con
tact
withùto create a new field.
<br>&nbsp;
<br>&nbsp;
<p>&nbsp; The Quantum worldview
<p>Creativity, Relationship, Future Pull
<br>&nbsp;&nbsp;&nbsp;&nbsp;&nbsp; Connecting
<p>The idea is to shift from Newtonian logic to using these three corners
tones
of reality in designing developmental actions
<p>1. How do I want to feel and think (self-awareness wheel) when I have
resolved this problem, accomplished this objective or realized this goal?
<p>2. What is my wishful vision of a satisfying resolution?
<p>(Design a self and vision "wheel" that takes one through this quantum
worldview procedure.&nbsp; Develop thinking skill to use creativity, rela
tionship/connecting
and future pull as an habitual way of approaching oneÆs life situations
...with
co-workers, spouse, children etc.)
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